Assumptions

¢ Because racism, sexism, classism, ableism, ageism, heterosexism, and other forms of
oppression are so widespread, we have internalized negative beliefs, prejudices,
stereotypes about groups of people in our communities. This began to happen
when we were young, when we couldn’t distinguish truth from stereotype, before we
could recognize misinformation or object. As a result, we all have responsibility for
looking at what we have learned and making a commitment to dismantle oppression
in our lives.

¢ Dismantling systems of oppression and unlearning the oppressive attitudes we have
learned is a lifelong process. Most of us have been struggling with these issues,
some for years and years already. None of us are beginners and none of us have
perfect clarity. However, if we acknowledge that our collective knowledge is greater
than that of any individual, we can commit to sharing our experiences and actively
engaging in dialogue and behaviors that promote liberation and reject oppression.

e Individuals and organizations can and do grow and change. But significant change
comes slowly and requires work. The changes that happen quickly are usually
cosmetic and temporary. Change on issues of justice, equity, and fairness come
after resistance, denial, and pain have all been worked through. Progress on
oppression and equity issues never happens when we’re looking the other way; it
takes our focused attention and commitment.

* We cannot dismantle oppression in a society that exploits people for private profit.
If we want to dismantle oppression, then we must be about building a movement for

social and economic justice and change.

¢ While single individuals can inspire change, individuals working together as an
organized whole, in groups, communities, and organizations make change happen.

Adapted from a publication of changework, 1705 Wallace St., Durham, NC 27707



Fabric of Oppression in the U.S.

Oppressed Classes

Form of Oppression

Identity Privileged Class
Categories (examples)
(examples)
Race White/Anglo/European |  People of Color, Racism/White Supremacy
descent including people
whose ancestors
came from the
Americas, Africa,
Asia, and the Arab
world.
Bi/tri/multi-racial
people
Sometimes white
people who “appear
nonwhite”
Sex Men Women, Intersex Sexism
people, Transsexual
people
Gender Identity, | Men and Women who Transgender, Gender Oppression
Gender conform to cultural Transsexual,
Assignment, & gender norms Intersex, and
Gender Genderqueer
Presentation people. People who
do not or cannot
conform to societal
gender norms.
Religion Christians, especially Jews, Muslims, Anti-Semitism, Racism,
Protestants Hindus, Buddhists, White (Christian/Aryan)
Atheists, Pagans, Supremacy
and followers of
other “smaller”
religions
Sexual Heterosexual people Lesbians, Gay Heterosexism/Heterocentrism
Orientation people, Bisexual
people, poly-folk.
Socioeconomic Rich people/Ruling Poor people, Classism
Class class people (inc. working class,
Upper Middle Class) middle class
Physical, Temporarily Disabled/differently Ableism
Psychological, Able/TAB abled
& (temporarily able-
Developmental bodied)
Ability
Age Middle-aged Young, Old Ageism
Body Size Thinner, “average” Larger, fat people Sizism, Fatphobia

sized people

Adapted from 10/2001 from UMass Amherst’s ED 691ESocial Justice Issues in Education handout




(?no rth americanS
dV students of cooperation

Levels and Types of Oppression: Examples

Individual Conscious
- using racial slurs, telling a good fag joke
- defacing property/possessions of people of color
- believing white people are intellectually superior

Individual Unconscious

- laughing at racist or heterosexist jokes (supporting the conscious racism,
heterosexism of others)

- pointing out that People of Color sit together at lunch or socialize together
(perceiving this as separatism) while ignoring groups of Whites that sit together
and have their own social groups

- expecting people from oppressed groups to teach oppressive groups about their
oppressive behaviors, not taking responsibility for learning how one’s actions
may be hurting others

Institutional Conscious
- internment of Japanese Americans in concentration camps during WWII
- instructing sales personnel to watch Black people carefully in the store for fear of
robbery
- forced sterilization of poor Black, Hispanic, and Native American women by the
US government

Institutional Unconscious
- assuming that White staff can meet the needs of all people but staff of color can
only meet the needs of other People of Color
- destroying inadequate housing in poor Black neighborhoods and replacing it with
commercial facilities/upper income housing
- including only the White cultural perspective in the development of standardized
tests

Cultural Conscious
- Into the 1950s, Native American children were sent to schools off of their
reservations where they were made to speak only English, prevented from and
punished for speaking their own language.
- The Reagan Administration eliminated bilingual education in US public schools.

Cultural Unconscious
- Language: The English language associates white with good, righteous, pure
and black with evil, dirty, death, disgrace.
- Holidays: Columbus Day and Thanksgiving are celebrated as national holidays
instead of days of national mourning.
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The following words are words that are frequently associated with discussions on power and
privilege. This list is designed to give all participants a clear understanding of how the words will
be used in discussion.

Key Words

o Ableism: A set of practices and beliefs that assign inferior value or worth to people who
are differently-abled developmentallly, emotionally, physically, or psychiatrically.

o Ageism: Prejudice or discrimination against a particular age group, often the youth or the
elderly.

o Ally: Member of the “majority” group who works to end oppression in their personal life
through support of and as an advocate for the oppressed population.

o Bisexuality: Emotional and sexual attraction to people of both sexes and/or genders.

o Class: A social ranking based on income, wealth, status, and/or social and economic
power.

o Classism: The systematic assignment of characteristics of worth and ability based on
social class, and systematic oppression of those in subordinated class groups.

o Colonialism: The invasion, occupation, and potential destruction of one group’s culture
or land by a dominant group. This also applies to colonization of the mind, wherein the
oppressor eradicates the history or integrity of a group of people.

o Cultural Appropriation: The adoption of cultural elements not in one’s own culture
without full knowledge of or respect for their value to the original culture.

o Culture: The behavioral patterns, beliefs, and thoughts that are expressed by a
community.

o Differently-abled: A descriptive term for persons who are disabled emotionally,
physically, and/or mentally. Target of ableism.

o Discrimination: An action taken based upon a pre-judgmental belief.

o Ethnicity: A social group based upon shared values, behavior, language, and/or cultural
heritage.

o Gender identity: How a person identifies and sees themselves based on society’s
gender roles.

o Heterosexism: An ideological system that denies and stigmatizes any non-heterosexual
form of behavior, identity, relationship, or community and perpetuates the belief of
heterosexual relationships as “normal.”

o Inclusiveness v. Equality: To include everyone in a community rather than attempt to
treat them all equally when equality may not be as effective. (For example: You give two
people the exact same set of instructions and materials to make a model airplane. After
giving them both the same amount of time to construct the plane, only one person has a
finished product. Why? Because only one person had the ability to read.)

o Internalized Oppression: People within an oppressed group believing, acting, and or
enforcing the dominant system of beliefs about themselves or other members of their
oppressed group.

o Intersectionality: The concept that a person cannot separate the multiple parts of their
identity; different forms of oppression overlap and interlock in unique ways (For example:
women of color do not experience oppression discretely as targets of racism and
patriarchy, but experience oppression unique to identifying with both forms of oppression
working in conjunction).

o Intersexed: Persons who are born with sex chromosomes, external genitalia or an
internal reproductive system that is considered to have the characteristics of both sexes.

o Oppression: To dominate over a group of people based upon given privilege. To be set
against societal standards of “normalcy.”
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Passing: The ability of a person to be regarded as a member of a particular group other
than their own, such as a different ethnicity, race, class, sex, or disability status, generally
with the result of gaining social acceptance.

Person/People of Color: People who identify themselves as non-White.

Prejudice: A judgment based upon preconceived notions. In the context of social groups,
prejudice usually manifests as a bias against a certain group of people, based on
dominant stereotypes of that group.

Privilege: Having access to or benefiting from resources and social rewards based on
something you have no control over (race, gender, sexual orientation). (A lack of “bumps
in the road”)

Race: A group of people artificially classified together based on physical appearance,
ancestral heritage, and/or ethnic classification.

Racism: The belief that one race is superior to another. Found in both individual acts and
dominant institutions.

Self-Representation: The way someone chooses to present him or herself to the world.
Often misused by someone associating one person’s representation to represent a whole
community.

Sexism: Beliefs and actions that perpetuate the perceived inferiority of non-male
identified people and promote stereotyping of social roles based on gender; often referred
to as patriarchy

Sizism: often referred to as fatphobia; the institutional (medical industry, media) and
cultural bias and degradation of larger or fat people, and the simultaneous perpetuation of
thinness as “normal” and “healthy;” establishes which bodies are “normal” and which
bodies are “outlaw” and “abnormal.”

Stereotype: A label or generalized notion about a group of people.

Transgender: Persons who cross gender lines and/or societal gender norms.
Transsexual: A person whose internal image of themselves is different from the gender
role assigned to them.



AGENT RESPONSES TO BEING CALLED ON OPPRESSIVE BEHAVIOR

WAYS TO LEARN

LET GO OF UNPRODUCTIVE EMOTIONAL REACTIONS: | notice and let go of feelings of
defensiveness, embarrassment, anger, fear, guilt, or shame that interfere with my ability to listen
to what you are saying.

LISTEN: | focus on understanding what you are telling me even though | am probably having many
feelings about what you are saying that could interfere with my ability to listen.

SEEK MORE INFORMATION: | ask questions to make sure | understand your reaction. | read. |
attend workshops. | talk with other agent group members.

RECEIVE YOUR FEEDBACK ASA GIFT: | understand that when someone offers
information so that | can become more conscious of my role in maintaining social injustice it is a
gift not to taken lightly. | welcome the information and believe it to my benefit to receive it.

TAKE A NEW PERSPECTIVE: | try to look at the situation from your perspective. |

try to understand your perspective by thinking about one of my own target group memberships.
PROBLEM SOLVE: | take responsibility for identifying ways that | might change my actions. | do not
assume that you should or will help me.

INTEGRATE NEW BEHAVIOR: | choose different behaviors in the future because |
believe it is important for me to do so, not just be because | am afraid of being confronted
again.

WAYS TO AVOID LEARNING
DENIAL: | did not say or do anything that was oppressive or offensive. | can't be an oppressor
because | am a member of a target group.

DISMISSAL: You are overreacting, being too sensitive, blowing this out of proportion.
ATTACK: | say something back to you intended to hurt you or make you angry.

CLAIM IT WAS A JOKE: | insist | was only kidding and the problem is that you have no sense of
humor or are taking things too seriously.

EXPLANATION: I try to convince you that you are misinterpreting my actions by explaining and
rationalizing how my actions are were not really evidence of prejudice on my part.

GUILT: | am so ashamed that | offended you that all | can focus on is my own distress that you
think | am prejudiced. | feel terrible and apologize even if | do not really understand what the
problem is. Sometimes | get angry if you don't immediately forgive me and help me to feel better.

SHOCK: | am so surprised by being confronted that | am immobilized. | cannot hear what you
have to say and | cannot think about what | want to do.

TRIVIALIZATION: | seek support from other more "friendly” target group members to reassure
myself that you are being unreasonable and unfair.

GANG UP: | seek support from other agent group members to reassure myself that you are being
unreasonable and unfair.

Pat Griffin, 369 Hills South, University of Massachusetts, Amherst 01003
(413) 545-0211, Criffin@educ.umass.edu




What is an Ally?

An ally is a member of the “majority”
group who works to end oppression in
his or her personal life though support of
and as an advocate for the oppressed
population.

The following quotes about what it means to
be an ally were taken from discussions
conducted by Student Allies for Equality at
Wester Washington University:

“An ally validates and supports
people who are different from
themselves.”

- “An ally realizes and questions
personal privilege and uses it to
benefit people who are oppressed.”

- “An ally examines their own
prejudices and is not afraid to look
at themselves.”

- “An ally supports the oppressed
group’s voice and sense of
autonomy.”

- “An ally works with the oppressed
group, offering support by being
accountable to, but not being
responsible for, the oppressed
group.”

- “Anally is an advocate by
challenging (mis)conceptions when
the oppressed group is absent.”

- “Being an ally means: sharing the
power, taking a risk, taking
responsibility, opening yourself up to
the unknown, realizing that you are
a part of the solution, leveling the
playing filed, accepting differences,
making allowances, and leading by
action.”
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Become an Ally

Becoming an ally is a process. Take time to
think about the process outlined below and

about where you are and where you would

like to be.

Step One: Be Aware

Who are you? Understanding your viewpoint
and its origins in gender, religion, ethnicity,
race, physical and emotional abilities, class,
etc., is critical to understanding your
relationship to others, to ideas, and to
events.

Step Two: Educate Yourself

Learning about others is the next important
step in becoming an ally. Challenge yourself
to learn about persons, cultures, and groups
that you do not identify with. It is only by
learning about others that you can stand
with and for them in the face of oppression.
The knowledge you gain will enable you to
be accountable to the persons for whom you
are an ally.

Step Three: Gain the Skills

In order to be an effective ally, you need to
develop skills to communicate the
knowledge you have gained about yourself
and others. This may seem frightening at
first, since it involves taking steps towards
action. Research venues where you can
practice the skills needed to become an ally
in a safe, non-judgmental environment.

Step Four: Take Action

It is only by participation that we become
involved in the struggle to end oppression in
our communities. Yes, it is challenging. Yes,
it can be frightening. However, if we keep
our knowledge, thoughts, skills, and
awareness to ourselves, we deprive others
not only of our own gifts, but of a life of
richness and equality. Share your
knowledge.
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Being an Ally: Action Ideas and Tips
1. | know when to step back. | make space for the oppressed person/people

to speak out, share, lead, and validate one another.

2. | acknowledge that persons from target groups need to take the lead in
fighting the oppression that they face. | take direction from and defer to
them about how to proceed.
| do not expect members of target groups to explain to or educate me.
| do not attempt to convince individuals in a target group that I'm on their
side. | show support through continuous action. | approach the work | do
as support work. | realize it is not my job to call the shots, but to support
their struggles as an ally.

5. | remember that members of target groups are survivors (not victims) and
have a long history of resistance. | celebrate instances of resistance. |
learn and talk about forms of resistance and instances of successful
struggle, not just instances of oppression.

6. | speak up when | hear people implying that target groups are powerless
or deserving of pity. | remind them that being oppressed does not mean
being powerless.

7. | talk to other members of my privileged group about privilege and

oppression. | make these conversations part of my daily life.

| am able to acknowledge how oppressive patterns operate in practice.

| listen to a person from a target group express their concerns and

perspectives about community issues and encourage them to take action.

| also ask what they want to do and how | can help make that happen.

10.1 assume that people in target groups are already communicating in the
best and most comfortable way they can.

11.1 make the concerns of target groups visible by helping people get in the
door.

12.1 connect with other allies.

13.1 am friends with people from groups with whom | do not personally
identify.

14.| treat people as individuals. | don’t expect one person represent all of a
target group.

15.1 do not expect gratitude from people in a target group. | remember that
being an ally is a matter of choice.

16.1 create a comfortable setting. | am conscious of wardrobe, mannerisms,
and things used to decorate my living and work environments.

17.1 know that a target group may question my motive for being an ally. |
know that this doubt is valid.

How

© ®



Checklist for White Allies Against Racism

How often do you behave as an ally to people of color?

Adapted from notes from John Raible: "I devised this checklist after thinking, as a person
of color, about the white people | know with whom | have developed some degree of
trust. | wanted to articulate the specific behaviors | see them engaging in which lead me
to appreciate their actions on behalf of students of color and against racism in general."

Part 1

| am present at meetings to make sure anti-racism is part of the discussion.

| demonstrate knowledge and awareness of the issues of racism.

| use the language and political worldview of anti-racism.

| continually educate myself and others about racism.

| recognize my own limitations as a white person doing anti-racist work.

| raise issues about racism over and over, both in public and in private.

| realize "it's not about me." | can be objective and avoid over-personalizing issues

that people of color raise.

8. I can identify racism as it is happening.

9. I can strategize and work in coalition with others to advance anti-racist work.

10. | attend to group dynamics to ensure the inclusion of people of color.

11. | support and validate the comments and actions of people of color and other
allies. (But not in a paternalistic manner!)

12. | strive to share power with people of color.

13. | take a personal interest in the lives and welfare of individual people of color.

14. | use my privilege to communicate information from the dominant group to people
of color.

15. | hold high expectations for people of color.

16. | reach out to initiate contact with people of color.

17. 1 listen carefully so that | am more likely to understand the needs of people of color.

18. | can adopt and articulate a person of color's point of view when it may be helpful.

19. | can accept leadership from people of color.

Nog~M®N =

Part Il (Includes the characteristics in Part 1)
1. | work side-by-side with people of color on tasks, projects, and actions.
2. | can debrief with people of color to give and receive "reality checks" and
affirmations after meetings, events, and actions.
3. I readily understand—with no explanations necessary—a person of color's position
or perception.

4. | have joking relationships with individual people of color.

5. I can vent with and be present for people of color when they need to vent feelings
about racism.

6. | debate issues with people of color and take their ideas seriously.

7. |take risks in relating to people of color and take their ideas seriously.

| demonstrate shared values with people of color, for example, impatience with the
rate of change, anger and injustice, etc.

9. | know the private lives and families of friends who are people of color.

©



10. | can relax and socialize and be at ease with people of color.

Part 1l - The following are some problematic areas where white people seem to get
stuck. Do they apply to you?

I am not clear on the words people of color prefer to use to identify themselves.

When people of color point out racism as it is happening, | feel personally attacked.

I rely on people of color for education about my own (& institutional) racism.

| use meetings and organizing time to establish my anti-racist credentials.

It is important to me to point out examples of "reverse racism" when | see them.

| have been told | act in a racist manner without knowing it, but | think I'm being an

ally.

| speak for people of color and attempt to explain their positions.

| focus on mediating between people of color for other whites.

| see my role as interpreting the behavior of people of color for other whites.

0. | prefer to spend anti-racist time & energy dealing with my personal feelings and
issues rather than moving the anti-racist agenda forward.

11. | intellectualize about the struggle rather than live it daily.

12. | wait for people of color to raise white people's awareness.

13. | know well fewer than five individual peers who are people of color.

AN

= © >N

Copyright 1994 by John Raible
Source: http://web.cortland.edu/russellk/courses/hdouts/raible.htm
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Ways to be an Ally for Differently-Abled People

When interacting with someone who has a disability that affects learning,
intelligence, or brain function...
1. | speak slowly and clearly.
2. | allow the person time to tell me what they want.
3. | stay focused on the person as they respond to me.
4. | rephrase comments or questions when needed for better clarity, rather
than repeating the same words over and over.

When interacting with someone who uses a wheelchair...
1. | ensure that my organization holds meeting in ramped buildings, with
entrances and bathrooms stalls at least 32 inches wide.

2. | rearrange furniture to ensure that rooms are set up with wide aisles and
that spaces are left for wheelchairs among the other chairs.

3. Il don’t push, lean on, or hold their wheelchair unless asked to.

4. | try to put myself at eye-level when possible.

5. | offer to share where wheelchair accessible rest rooms, telephones, water
fountains, etc are located.

6. | consider distance, weather conditions, and obstacles (curbs, stairs, steep

hills) when giving directions.

When interacting with someone who is deaf, uses a hearing aid, or has
trouble hearing...
1. |let the person take the lead in establishing the mode of communication.
2. At meetings or events, | arrange for a sign language interpreter to be
present when needed.
3. In conversations, | work to ensure that only one person is speaking at a
time, to facilitate communication between hearing people and people with
hearing difficulties.

4. If someone with a hearing impairment is present, | face them when
speaking to them and remember to move my lips naturally. | have a pencil
and paper ready in case we get stuck.

5. | speak slowly and clearly.

When interacting with someone who has a disability that affects speech...
1. If | can’t understand what someone is saying, | tell them what | heard and
then ask them to repeat or re-phrase, or offer them a pen and paper.
2. | pay attention, am patient, and wait for them to finish, without cutting them
off.
3. | am prepared to use many different techniques, modes, and devices for
communication.

11
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When interacting with someone who has a disability that affects vision...

1.

B w

6.

| make sure written or visual materials are available on tape for people in
my organization. If this is not possible, | am prepared to have written
materials read aloud.

When greeting someone, | identify myself and introduce others who are
present.

When | leave, | announce that | am leaving.

When asked to guide someone, | allow them to take my arm, then walk
slightly ahead. | don’t push or pull them. | point out doors, stairs, curbs, etc
as we approach them.

As | enter a room with a person, | describe the layout, and am specific
about the location of objects.

| don’t pet or distract guide dogs unless given permission to do so.

Other things | consider...

1.

N o

© ®

| plan and facilitate meetings with an effort to avoid draining people’s
bodies and spirits by providing food (or snack breaks), adhering to time
limits, and taking breaks frequently.

When planning events or meetings, | ask people about allergies,
sensitivities to chemicals, scents, animals, etc.

| recognize that | can’t always see someone’s disability.

| avoid asking personal questions about someone’s disability unless
necessary.

If | offer assistance to someone, | wait until that offer is accepted. Then |
listen or ask for specific instructions.

| refer to someone’s disability only when necessary and appropriate.

| use people first language. (I say “the person who is blind” instead of “the
blind person.”)

| acknowledge and accept mistakes that | make and offer an apology.

| keep a sense of humor and willingness to communicate.

12
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Being a Class Ally

1.

2.

10.
11.

12,
13.
14,
15,
16.

17.
18.
19.
20.
. I support the leadership of poor and working class people.
22.
23.
24.

21

25.
26.
27.

I don't assume that it is a working class/working poor/poor person's job to
educate me about class issues. | read up on class struggles.

| understand that knowledge from books is never as valid as knowledge based
on personal life experiences.

I understand that a middle class/upper-middle class/rich position is privileged and
not normative or average.

| don't assume that it is a working class/working poor/poor person's responsibility
to tell me their life story. | don’t force discourse.

I make an effort to use inclusive language, because | understand that education
and overly academic language are often inaccessible to working class/working
poor/poor people.

| realize that class is not a defining marker of intelligence and don’t “talk down” to
a working class/working poor/poor person.

| understand anger and allow space for discourse about my specific privilege
and/or moneyed privilege in general.

| recognize how classism interacts with and is complicated by other systems of
oppression: racism, sexism, ableism, oppression of parents, etc.

| engage in anti-classist struggles and seek to build cross-class alliances.

| share money when | can.

| investigate my own life and how | am classist. | challenge these beliefs and
behaviors in myself and my life.

| work to make meetings and events accessible by considering where they are
held, when they are held, whether or not child care is available, etc.

| understand that the right to have/adopt and parent/care for children should not
be dependent upon class position or income.

| recognize that class does not equal income, but also includes education,
geography, job, and many other factors.

| respectfully interrupt classist jokes, slurs, comments, or assumptions when |
come across them.

| offer alternatives and/or accurate information when | hear classist stereotypes
or myths.

| build and maintain friendships and relationships across class and race lines.

| use the words "class" and "classism" in my conversations with people.

| acknowledge the class implications of all the decisions that | make.

| try not to assume that others have the same level of resources as | do.

| don't make assumptions about people's intelligence based on their appearance.
| am open to talking about my class situation and class of origin.

| take care to notice and critically analyze judgments | make about people and
look for class elements in those judgments.

| take care to notice what clothing | wear and why.

| go to activities and events that are outside of my class comfort zone.

| support boycotts and strikes.

13
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Tips on Being a Male Ally

1.

Hown

o

T 20N

12.
13.
14.
15.

16.
17.

18.

19.

20.
21.

22.

23.

24.

| understand that empowerment of non-male identified people does not threaten
my strength as a man.

I am willing and able to call other men out on their actions, words, and issues.

I model positive behavior for my friends and other men by setting an example.

| practice listening to women and non-male identified people and their realities
without trying to fix the problem myself.

I work on coming to a place where | am not struggling with my manhood, and do
not need to prove my masculinity to others.

| am present at meetings to make sure male privilege and gender oppression are
part of the discussion.

| demonstrate knowledge and awareness of the issues of gender oppression.

| use the language and political worldview of gender equality.

| continually educate myself and others about gender oppression.

. | recognize my own limitations as a male identified person doing anti-sexist work.
. I raise issues about gender oppression over and over, both in public and in

private.

| can identify sexism and gender oppression as it is happening.

| can strategize and work in coalition with others to advance anti-sexist work.

| attend to group dynamics to ensure the inclusion of people of color.

| support and validate the comments and actions of non-male identified people
and other allies. (But not in a paternalistic manner!)

| strive to share power with women and other non-male identified people.

| take a personal interest in the lives and welfare of individual non-male identified
people.

| listen carefully so that | am more likely to understand the needs of non-male
identified people.

| can adopt and articulate the point of view of hon-male identified people when it
may be helpful.

| can accept and encourage leadership from non-male identified people.

| understand that non-male identified people often have valid experiences that
cause them to feel distrustful, wary, or angry at men. | do not take it as a
personal attack. Nor do | try to make them feel guilty for feeling these things
about men. | remember that “it’s not all about me.”

| recognize that patriarchy has created a lot of internalized oppression in non-
male identified people. Even if non-male identified people express sexist views
about other non-male identified people, | realize it does not make it alright for me
to act in a sexist way.

| recognize that patriarchy and male privilege also involve domination and
oppression of children. | know that being a male ally applies to children as well,
because young children often suffer their first experiences of oppression due to
patriarchal domination in households.

| realize that men also experience patriarchal violence, including sexual assault. |
know that being a male ally means recognizing the oppression that men
perpetrate on others, including other men.

14
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1. |take the time to examine and understand my own personal feelings
around LGBT issues.

Ways to be a Straight Ally

2. lunderstand why | feel it is important to be an ally.

3. lunderstand how heterosexism and homophobia affect both LGBT people
and straight people.

4. | am aware of my socialization, prejudices, and privileges.

5. | take responsibility for educating myself by attending LGBT events,

attending or renting films featuring LGBT characters or issues, talking to
LGBT people, reading about LGBT issues, etc.

6. | notice my heterosexist language and work to change it. (I use partner
instead of boy/girlfriend, and use neutral pronouns.)

7. |talk with friends informally and openly about LGBT events or issues in
the new.

8. | critically consider and analyze media presentations of LGBT issues and
people and call, email, or write the appropriate parties with complaints,
suggestions, or praise.

9. I don’t “out” people unless given permission to do so.

10.1 ask about things and issues | don’t understand. | ask such questions at
an appropriate time and in a respectful and non-judgmental way.

11.1 risk discomfort and take risks so that | can learn and grow.

12.1 am comfortable saying, and do say, the words lesbian, gay, bisexual,
transgender, transsexual and queer aloud and in conversation.

13.1 don’t assume everyone is heterosexual.

14.1 don’t ridicule people for non-traditional gender behaviors.

15.1 challenge homophobia and heterosexist jokes and comments from
others.

16.1 don’t wait for an LGBT person to confront heterosexism; | do it myself.
17.1 provide support to LGBT individuals who are targeted or are subjects of
heterosexist or homophobic jokes, slurs, comments, or assumptions,

either publicly or privately.

18.1 provide correct information when | hear myths and misperceptions about
LGBT people.

19.1 support non-discrimination policies and same-sex domestic partner
benefits.
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Ways to be an Ally for Trans People

1. luse the right pronouns. When | am unsure, | ask.

2. | think about what, if anything, makes me feel uncomfortable and why. |

work to expand my comfort boundaries.

| don’t ask trans people what their “real” (birth) name is.

| do ask trans people when and where it is safe to use their chosen name

and pronouns so that | do not accidentally “out” them around people to

whom they are not yet ready to come out, or in a situation that is unsafe

for them.

5. ldon’t out a trans person. If they are living as a woman, | refer to them as
a woman, rather than a trans woman.

6. If | know the birth name of a trans person, | do not tell it to people without
their given consent.

7. luse terms like “trans/non-trans” and “female/male assigned at birth”
instead of “real woman/man” and “born as a female/male.”

8. I don’t confuse gender with sexual preference, and realize that trans
people can be straight, gay, bisexual, pansexual, asexual, etc.

9. | take responsibility for educating myself on trans issues, and do not ask
transpeople to educate me.

10.1 don’t ask trans people about their bodies, how they have sex, if they
have a penis/vagina, etc.

11.1 don’t ask about a person’s surgery or hormone status.

12.1 don’t assume that the only way to transition is through hormones or
surgery.

13.1 recognize that transwomen deal with sexism in a real way, as well as
transphobia.

14.1 don’t assume transmen are exempt from male privilege because of a
female past.

15.1 recognize that transwomen deserve access to “women-only” spaces,
programs, and shelters.

16.1 don’t assume that all trans people identify as either “man” or “woman”.

17.1 recognize my privileges and prejudices as a normatively gendered
person.

18.1 listen when a transperson wants to talk to me about their experiences. |
do not barrage them with theory, judgments, or beliefs. | listen.

19.1 talk openly about trans issues and rights. | engage people in discussion
and share information and knowledge.

20.1 call out stereotypes and assumptions and provide information when
possible.

21.1 provide resources to trans and non-trans people.

22.1 respect and support trans people in their lives and choices.

23.1 use gender-neutral pronouns, (they/them/their) for all people, not just
trans people.

How



Getting Past Ageism

1. Identify the myths and mis-information.
Recognize the myths about aging and negative attitudes about older adults. Start
challenging the myths. Challenge the language.

There are many erroneous beliefs in our society - e.g. that older adults' lives are less
valuable and older adults are less deserving of having their rights respected; that older
adults feel emotional pain less or do not have sexual feelings; or that older adults are
largely responsible for growing health care or other social costs.

2. Go beyond the stereotypes of aging.
Recognize that a label like "elderly" or "seniors" tells us little about what to expect from
the person. These labels do not tell us whether the person is kind or uncaring, healthy or
with diminishing health, mentally capable or mentally incapable, a reliable or an unreliable
worker or volunteer. Labels do not tell us about the person's capacity for friendship or
creativity or accomplishment.

Address ageism by highlighting older adults' individual, collective, and lifelong
contributions to our society.

3. Learn more about aging.
Recognize ageism for what it is. The better informed we are about aging and what to
expect, the better we are able to evaluate and resist many of the inaccurate and negative
stereotypes of aging. This will help us better understand which differences are relevant in
aging, and which are not.

4. Learn more about ageism and discrimination.
It is very common for older adults to face discrimination in housing, health, and other key
services. They may be treated as burdens on services, excluded from or simply refused
admission to services. Learn to recognize when "neutral policies" aren't "neutral". Also
recognize how ageism intersects with other "isms," such as sexism or racism.

5. Listen to seniors who have experienced ageism.
They are in the best position to tell us how ageism affects their lives.

6. Monitor media and respond to ageist material.
Changing the typically negative ways in which older adults are portrayed in news
programs, commercials, films and television shows that reach millions of people on a
daily basis is necessary if ageism is to be reduced. Write a letter to or e-mail the editor,
TV sponsor or movie producer.

7. Speak up about ageism.
When someone you know uses ageist language or images, tactfully let them know about
the inaccuracy. Educate them about the correct meaning.

When someone disparages a senior, tells a joke that ridicules them, or makes
disrespectful comments about an older person, we can let them know that this is hurtful
and that as seniors or advocates we find the comments offensive and harmful.

8. Watch your own language.
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Most of us, including health professionals, health advocates and consumers, use terms
and expressions that may perpetuate ageism. We depersonalize older adults by referring
to them generically as "the elderly" or "our seniors".

9. Talk openly about aging issues and ageism.
The more ageism and age discrimination remain hidden, the more people believe it is
acceptable to act this way.

Show and recognize the heterogeneity of seniors. Let others see real older people -
people who are resourceful, articulate and creative, who are familiar as valued friends or
coworkers. Also include older adults who have conditions that may limit their abilities in
some ways; they are not limited in other ways. People who do not fit the stereotype are a
powerful way to fight ageism.

10. Build intergenerational bridges to promote better understanding.
Ageism often builds in the context of ignorance. The more generations realize they are
connected to each other throughout the lifespan and affect each others' wellbeing, the
greater the opportunities for reducing negative attitudes against young and old, alike.

11. Provide support for organizations that address ageism.
There are a number of organizations that advocate for better treatment and greater
acceptance of older adults. Their influence and effectiveness depends, to some extent,
on their membership size and the adequacy of their finances. Join. Be involved. Be part
of a positive solution.

Source: http://www.cnpea.ca/ageism.htm
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Some Daily Effects of White Privilege
Based on Peggy Mcintosh’s “Unpacking the Invisible Knapsack” as it appeared in
“Creation Spirituality” Jan/Feb 1992

1.

2.

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

20.

21.

22.

| can, if | wish, arrange to be in the company of people of my race most of the
time.

If | should need to move, | can be pretty sure | can rent or purchase a house in
an area that | can afford and in which | would want to live.

I can be pretty sure that my neighbors in such a location will be pleasant or
neutral to me.

| can go shopping alone most of the time, pretty well assured that | will not be
followed or harassed.

| can turn on the television or open to the front page of the paper and see people
of my race widely represented.

When | am told about our national heritage or about “civilization,” | am shown that
people of my color made it what it is.

| can be sure that my children will be given curricular materials that testify to the
existence of their race.

| can go into a music shop and count on finding music of my race represented,
into a supermarket and find staple foods that fit with my cultural traditions, into a
hairdresser’s shop and find someone who knows how to handle my hair.
Whether | use checks, credit cards, or cash, | can be sure my skin color will not
work against my appearance of financial reliability.

I can arrange to protect my children most of the time from people who might not
look like them.

| can swear, dress in second-hand clothes, or not answer letters without people
attributing these choices to the bad morals, poverty, or illiteracy of my race.

| can speak in public to a powerful group without putting my race on trial.

| can do well in a challenging situation without being called a credit to my race.

I am never asked to speak for all the people in my racial group.

| can remain oblivious of the language and customs of people of color, who
constitute the majority, without feeling, within my culture, any penalty for such
oblivion.

| can criticize my government and talk about how much | fear its policies and
behavior without being seen as a cultural outsider or threat to national security.

| can be pretty sure that if | talk to the “person in charge,” | will be facing a person
of my race.

| a traffic cop pulls me over, or if the IRS audits my tax return, | can be sure that |
haven’t been singled out because of my race.

| can easily buy posters, postcards, picture books, greeting cards, dolls, toys, and
children’s magazines featuring people of my race.

I can go home from most meetings of organizations | belong to feeling someone
tied in rather than isolated, out of place, outnumbered, unheard, held at a
distance, or feared.

| can take a job with an affirmative action employer without myself or others
suspecting that | got it because of my race.

| can choose public accommodations without fearing that people of my race
cannot get in or will be mistreated in the places | have chosen.
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23. | can be sure that if | need legal or medical help my race will not work against me.

24. If my day, week, or year is going badly, | need not ask of each negative episode
or situation whether it has racial overtones.

25. | can choose blemish covers or bandages in “flesh” colors that more or less
match my skin tone.

Some Daily Effects of White Privilege in Housing Co-ops

1. The language | am most comfortable speaking is the language that is most often
used in my co-op.

2. People don't expect me to know how to prepare foods that reflect my ethnic

heritage.

The majority of the leadership in my co-op reflects my race.

In my co-op, people embrace elements of cultures that they may not fully

understand or identify with (henna, dreadlocks, saris, keffiyeh, yoga, buddha,

incense, Virgen de Guadalupe, tribal iconography, chinese characters, reggae

music...)

| can choose when | think about racism and its effects.

| rarely feel isolated, out of place, or outnumbered at house meetings.

The culture that | identify with does not disapprove of unrelated people of

different genders living together.

8. The culture that | identify does not disapprove of uncleanliness, my community or
race is not stereotyped as "dirty."

9. If I slack off on chores, | can be sure that people won't blame it on my racial
identity.

10. | am held less accountable for doing my work jobs late or at all.

11. | can expect work jobs to be canceled on my religious/cultural holidays.

12. | do not have to work extra hard to prove that | am not lazy or that | am a "good
co-oper" because of my race.

13. 1 don't have to look outside of my co-op to find a community that | feel | belong to.

14. Fellow co-op members don't ask me to represent the opinions of my racial group.

15. My friends and guests are rarely scrutinized for eating house food, spending time
at the house, watched at house parties, accused of stealing when something is
misplaced/missing etc.

16. My living situation in a predominately white house does not change the way my
friends perceive me.

17. People trust me to purchase food for the house that will meet everyone's dietary
needs and food politics.

18. People trust me to handle financial issues in the house.

19. | feel confident that my friends will be accepted as new members to the co-op if
they choose, and | have power in re-shaping the membership of my co-op.

20. My interpretation of environmentalism and food politics are my top priority in the
co-op, and | believe they should be a top priority for everyone.

21. People do not hesitate to speak with me directly about an issue they may have
with me.

22. When | am angry or in conflict with another housemate, people are not afraid of
me, de-legitimize my feelings by saying that | am "overreacting," or characterize
my communication style as "violent."

oW

No o
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23.
24.
25.
26.

27.
28.
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I am not scrutinized, exotified, or marginalized for my sexual expression or for
partaking in the clothing-optional house policy.

People do not ask single me out to outreach to or talk to people of color if they
visit the co-op.

My housemates do not ask me "where | am really from" or "what | am" (referring
to nationality, race, and ethnicity).

My housemates never/rarely mention race when they describe me.

My housemates do not accuse me of having a "special agenda."

I will not get in trouble for using illegal drugs or drinking on the front porch; | am
not seriously endangered if there is open drug use in my home.
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Social Class Privilege Checklist

ok~
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12.

13.
14.

15.
16.

17.

18.
19.

20.
21.
22.
23.

24.
25.

26.
27.
28.
29.
30.

31.

| don’t need to worry about learning the social customs of others.

It is likely that my career and financial success will be attributed to my hard work.
People appear to pay attention to my social class.

When | am shopping, people usually call me “sir” or “ma’am.”

When | purchase things with a check or credit card, my appearance doesn’t
create problems.

When | am taught about history, people from my social class are represented.

| can easily speak with my attorney or physician.

Experts appearing on mass media are from my social class.

There are stores that market especially to people from my social class.

. Law enforcement officials will likely assume | am a non-threatening person once

they see me and hear me.

. Disclosure of my work and education may actually help law enforcement officials

perceive me as being “in the right” or “unbiased.”

My citizenship and immigration status will likely not be questioned, and my
background will likely not be investigated, because of my social class.

| can afford to seek medical help when | need it.

I can afford to provide childcare for my children when | cannot be home with
them.

If I wish to send my children to private schools, | can.

I can find colleges that have many people from my social class as students and
that will welcome my child or me.

If asked to go out to lunch with a friend, | don’t have to turn them down because |
can’t afford the restaurant.

I can go to social events and concerts that | would like to attend.

If I apply to a prestigious job competing with people of a lower class, my social
class will be to my advantage.

| can apply to jobs that require you own a car, because | can afford to have one.
I do not have to rely on public transportation; | can afford to own a car.

The decision to hire me will be related to my background and where | went to
school.

When | watch TV or read newspapers and magazines | can see people of my
class represented well.

My elected representatives share a similar background as mine.

It is likely that the person in charge in any organization is likely to be sympathetic
to my status.

My child is not ignored at school, and if there are problems, | am called by the
teacher or principle.

People are usually careful with their language and grammar around me.

| can afford to go out drinking with my friends.

My neighborhood is well taken care of and has a grocery store nearby.

If I am charged with a crime, | will be able to afford a competent attorney and will
not have to rely on a court-appointed lawyer.

In a court of law, it is likely that a jury will find in my favor.
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33.

34.
35.
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If I am convicted of a crime that requires | either pay a large fine or spend a
period of time in jail (such as drunk driving, in most states), | can avoid going to
jail.

| am able to save enough money to ensure that my family and I will not go hungry
if | unexpectedly lose my job.

When | die, | will be able to leave my family an inheritance, instead of debt.

| have the ability to “choose” to be poor or working class as a lifestyle choice,
while my privileged background continues to affect my present status (what's in
my head, how safe or comfortable | feel at any given time/situation, skills and
behaviors privileged folks hold, etc.).

Social Class Privilege in Housing Co-ops Checklist

1.

N

2

© N

11.
12.

13.
14.
15.
16.
17.
18.
19.
20.

21.
22.

If I got into a situation where | didn't have enough money to pay rent, | could ask
my parents for money.

In choosing to live in a co-op, | feel that | am actively valuing community over
capitalist values.

My occupation allows me to be free most evenings and weekends.

| have regular access to email.

My family owned the home that | grew up in.

Some or most of the food my co-op purchases is grown, harvested, and/or
processed by poorly paid people of color in this country and abroad.

I have health insurance.

| associate second-hand clothing, food salvage, and reducing/reusing/recycling
with environmentally sustainable practices or anti-capitalism rather than with
poverty.

| wouldn't have a problem taking minutes at a meeting.

. I have disposable income for spending time with my housemates outside of the

house.

I don't have any hesitations telling people that | am "poor" or "broke."

I have leisure time to build community in my house because | do not need a job
while in school.

I have ample time to invest in my co-op, and expect everyone to invest just as
much time as me.

Meetings that start or end late are not particularly detrimental to me.

I don't have to worry about my personal hygiene reflecting on my class.

| don't have any hesitations about bringing my family to the co-op.

If I do not choose to share something, people do not see me as being "stingy."
Choosing to purchase all organic house food for a $15/month increase is worth it
to me.

| don't have to participate in my co-op's budget process; rent and food increases
don't affect my living in the co-op. (seems redundant)

My housemates think that | am cool for drinking inexpensive beer and wearing
flannel (appropriating working-class culture).

Most of my debt is in the form of low-interest student loans.

| do not need to fundraise for participating in conferences and events. | don'’t
have to take off of work for conferences and events.

23



23.
24.
25.
26.

27.

28.
29.

30.
31.

Gnonh americanS
W students of cooperation

I don't worry about taking off of work and "chipping in" for having a co-op
camping retreat.

My parents took me on vacations and sent me to summer camps during my
childhood and | acquired a lot of camping gear; | am excited for an outdoors co-
op retreat.

Traveling home over winter break is not an issue for me.

I am choosing affordable (student) housing.

I look down on people who do not consume by my ethical standards or are not as
"anti-capitalist" as me.

My housemates don't offer to pay for me or "help me." | am not seen as "charity."
People do not romanticize my class background as "anti-capitalist, working-class
struggle" or as a "truly low-income person in need."

Talking about money issues in public is not an issue for me.

If | don't have the money to pay rent, people (housemates, co-op staff etc.) will
usually give me the benefit of the doubt and will make exceptions to debt
procedures/policies.
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Defining a Common Language

Language can be used deliberately to engage and support community anti-racism
coalitions and initiatives, or to inflame and divide them. Discussing definitions can
engage and support coalitions yet is important for groups to decide the extent to which
they must have consensus and where it is okay for people to disagree. It is important to
keep in mind - the words that people use to discuss power, privilege, racism and
oppression hold different meanings for different people. People at different stages in
developing an analysis tend to attach different meanings to words like discrimination,
privilege and institutional racism. When people are talking about privilege or racism, the
words they use often come with emotions and assumptions that are not spoken.

Many of these and other related terms have evolved over time. For example, given the
changing demographic trends in the United States, the word “minority” no longer
accurately reflects the four primary racial/ethnic groups. The terms “emerging majority”
and “people of color” have become popular substitutes. Also, the terms used to refer to
members of each community of color have changed over time. Whether to use the terms
African American or black, Hispanic American or Latino, Native American or American
Indian, and Pacific Islander or Asian American depends of a variety of conditions,
including geographic location, age, generation, and sometimes political orientation.

*From Project Change’s “The Power of Words”

Racial Equity Terms

Ally A person from a different racial, gender, National Conference for
religious, sexual orientation etc. group that Community and Justice — St.
acknowledges the oppression and who will Louis Region — unpublished
commit to working on his/her own part that handout used in the
may contribute to that oppression, continue to Dismantling Racism Institute
increase knowledge and awareness, and who Program

will commit to supporting people who are
oppressed through actions and taking stands.

Assimilation Assimilation occurs when members of target Adapted from Suzanne
groups of oppression are pressured to drop Pharr’s “Common Elements
their own culture and differences and become a of Oppression.”

mirror of the dominant culture. This process
requires turning one’s back on one’s past and
on one’s people. Assimilation supports the
myth of the melting pot in which all
immigrants were poured in, mixed a bit, and
then emerged as part of the dominant culture:
white, heterosexual, and Christian.
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Bigotry Intolerant prejudice that glorifies one’s own National Conference for
group, but, denigrates members of other Community and Justice — St.
groups. Louis Region — unpublished

handout used in the
Dismantling Racism Institute
program.

Collusion When people act to perpetuate oppression or Maurianne Adams, Lee Anne
prevent others from working to eliminate Bell, and Pat Griffin, editors.
oppression. Example: Able-bodied people who Teaching for Diversity and
object to strategies for making buildings Social Justice: A Sourcebook.
accessible because of the expense. New York: Routledge.

Cultural The adoption of some specific elements of one Adapted from wikipedia.

Appropriatio culture by a different cultural group. It can

n include the introduction of forms of dress or
personal adornment, music and art, religion,
language, or social behavior. These elements,
once removed from their indigenous cultural
contexts, may take on meanings that are
significantly divergent from, or merely less
nuanced than, those they originally held.

Cultural The integration and transformation of Mark A. King, Anthony Sims,

Competence knowledge about individuals and groups of and David Osher, “How is
people into specific standards, policies, Cultural Competence
practices, and attitudes used in appropriate Integrated in Education?”
cultural settings to increase the quality of http://cecp.air.org/cultural/
services; thereby producing better outcomes Q_integrated.htm

Cultural Recognition of the contribution of each group Institute for Democratic

Pluralism to the common civilization. It encourages the Renewal and Project Change
maintenance and development of different life Anti-Racism Initiative. A
styles, languages and convictions. It is a Community Builder’s Tool
commitment to deal cooperatively with Kit.
common concerns. [t strives to create the
conditions of harmony and respect within a
culturally diverse society.

Culture A social system of meaning and custom that is Institute for Democratic
developed by a group of people to assure its Renewal and Project Change
adaptation and survival. These groups are Anti-Racism Initiative. A
distinguished by a set of unspoken rules that Community Builder’s Tool
shape values, beliefs, habits, patterns of Kit.
thinking, behaviors and styles of
communication.

Cultural Those aspects of society that overtly and Maurianne Adams, Lee Anne

Racism covertly attribute value and normality to white Bell, and Pat Griffin, editors.

people and whiteness, and devalue, stereotype,
and label People of Color as “other,” different,
less than, or render them invisible. Examples of
these norms include defining white skin tones
as nude or flesh colored, having future time
orientation, emphasizing individualism as
opposed to a more collective ideology, defining

Teaching for Diversity and
Social Justice: A Sourcebook.
New York: Routledge.
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one form of English as standard, and
identitying only Whites as the great writers or
composers.

Denial Refusal to acknowledge the societal privileges Institute for Democratic
(see the term “privilege”) that are granted or Renewal and Project Change
denied based on an individual’s ethnicity or Anti-Racism Initiative. A
other grouping. Those who are in a stage of Community Builder’s Tool
denial tend to believe, “People are people. We
are all alike regardless of the color of our skin.”
In this way, the existence of a hierarchical
system or privileges based on ethnicity or race
can be ignored.
Discriminatio || The unequal treatment of members of various Institute for Democratic
n groups based on race, gender, social class, Renewal and Project Change
sexual orientation, physical ability, religion and || Anti-Racism Initiative. A
other categories. Community Builder’s Tool
Kit.
Diversity The wide range of national, ethnic, racial and Institute for Democratic
other backgrounds of U.S. citizens and Renewal and Project Change
immigrants as social groupings, co-existing in Anti-Racism Initiative. A
American culture. The term is often used to Community Builder’s Tool
include aspects of race, ethnicity, gender, Kit.
sexual orientation, class and much more.
Empowerme When target group members refuse to accept Maurianne Adams, Lee Anne
nt the dominant ideology and their subordinate Bell, and Pat Griffin, editors.
status and take actions to redistribute social Teaching for Diversity and
power more equitably. Social Justice: A Sourcebook.
New York: Routledge.
Ethnicity A social construct which divides people into Maurianne Adams, Lee Anne
smaller social groups based on characteristics Bell, and Pat Griffin, editors.
such as shared sense of group membership, Teaching for Diversity and
values, behavioral patterns, language, political Social Justice: A Sourcebook.
and economic interests, history and ancestoral New York: Routledge.
geographical base. Examples of different ethnic
groups are: Cape Verdean, Haitian, African
American (Black); Chinese, Korean, Vietnamese
(Asian); Cherokee, Mohawk, Navaho (Native
American); Cuban, Mexican, Puerto Rican
(Latino); Polish, Irish, and Swedish (White).
Individual The beliefs, attitudes, and actions of individuals Maurianne Adams, Lee Anne
Racism that support or perpetuate racism. Individual Bell, and Pat Griffin, editors.
racism can occur at both an unconscious level, Teaching for Diversity and
and can be both active and passive. Examples Social Justice: A Sourcebook.
include telling a racist joke, using a racial New York: Routledge.
epithet, or believing in the inherent superiority
of Whites.
Institutional The network of institutional structures, Maurianne Adams, Lee Anne
Racism policies and practices that create advantages Bell, and Pat Griffin, editors.

and benefits for Whites, and discrimination,

Teaching for Diversity and
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oppression, and disadvantages for people from
targeted racial groups. The advantages created
for whites are often invisible to them, or are
considered “rights” available to everyone as
opposed to “privileges” awarded to only some
individuals and groups.Examples of
institutional racism include policies and
practices that: arbitrarily govern a person’s
credit-worthiness; determine what information,
positive or negative, is presented in the media
about individuals involved in newsworthy
events; or place undue value on selective
educational experiences or qualifications in
establishing promotion criteria in jobs and
schools.

Social Justice: A Sourcebook.
New York: Routledge.
Institute for Democratic
Renewal and Project Change
Anti-Racism Initiative. A
Community Builder’s Tool
Kit. Claremont, CA:
Claremont Graduate
University, 2001. (Source for
Examples)

Internalized
Racism

Internalized racism is the situation that occurs
in a racist system when a racial group
oppressed by racism supports the supremacy
and dominance of the dominating group by
maintaining or participating in the set of
attitudes, behaviors, social structures and
ideologies that undergird the dominating
group's power. It involves four essential and
interconnected elements:

Decision-making - Due to racism, people of
color do not have the ultimate decision-making
power over the decisions that control our lives
and resources. As a result, on a personal level,
we may think white people know more about
what needs to be done for us than we do. On an
interpersonal level, we may not support each
other's authority and power — especially if it is
in opposition to the dominating racial group.
Structurally, there is a system in place that
rewards people of color who support white
supremacy and power and coerces or punishes
those who do not.

Resources - Resources, broadly defined (e.g.
money, time, etc), are unequally in the hands
and under the control of white people.
Internalized racism is the system in place that
makes it difficult for people of color to get
access to resources for our own communities
and to control the resources of our community.
We learn to believe that serving and using
resources for ourselves and our particular
community is not serving “everybody.”

Standards - With internalized racism, the
standards for what is appropriate or "normal"

Donna Bivens, “Internalized
Racism: A Definition,”
Women’s Theological Center.
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that people of color accept are white people's or
Eurocentric standards. We have difficulty
naming, communicating and living up to our
deepest standards and values, and holding
ourselves and each other accountable to them.

Naming the problem - There is a system in
place that misnames the problem of racism as a
problem of or caused by people of color and
blames the disease - emotional, economic,
political, etc. - on people of color. With
internalized racism, people of color might, for
example, believe we are more violent than
white people and not consider state-sanctioned
political violence or the hidden or privatized
violence of white people and the systems they
put in place and support.

« - »
-1SImsS

A way of describing any attitude, action or
institutional structure that subordinates
(oppresses) a person or group because of their
target group, color (racism), gender (sexism),
economic status (classism), older age (ageism),
religion (e.g. Anti-Semitism), sexual orientation
(heterosexism), language/immigrant status
(xenophobism), etc.

Institute for Democratic
Renewal and Project Change
Anti-Racism Initiative. A
Community Builder’s Tool
Kit. Claremont, CA:
Claremont Graduate
University.

Oppression

The systemic and pervasive nature of social
inequality woven throughout social institutions
as well as embedded within individual
consciousness. Oppression fuses institutional
and systemic discrimination, personal bias,
bigotry, and social prejudice in a complex web
of relationships and structures that saturate
most aspects of life in our society:

*  Oppression denotes structural and
material constraints that significantly
shape a person’s life chances and sense
of possibility.

¢ Oppression also signifies a hierarchial
relationship in which dominant or
privilege groups benefit, often in
unconscious ways, from the
disempowerment of subordinated or
targeted groups.

*  Oppression resides not only in external
social institutions and norms but also
within the human psyche as well.

Eradicating oppression ultimately requires
struggle against all its forms, and that building
coalitions among diverse people offers the most

Maurianne Adams, Lee Anne
Bell, and Pat Griffin, editors.
Teaching for Diversity and
Social Justice: A Sourcebook.
New York: Routledge.
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promising strategies for challenging oppression
systematically.

Prejudice A pre-judgment or unjustifiable, and usually Institute for Democratic
negative, attitude of one type of individual or Renewal and Project Change
groups toward another group and its members. || Anti-Racism Initiative. A
Such negative attitudes are typically based on Community Builder’s Tool
unsupported generalizations (or stereotypes) Kit. Claremont, CA:
that deny the right of individual members of Claremont Graduate
certain groups to be recognized and treated as University.
individuals with individual characteristics.

Privilege A right that only some people have access or National Conference for
availability to because of their social group Community and Justice — St.
memberships (dominants). Because hierarchies Louis Region — unpublished
of privilege exist, even within the same group, handout used in the
people who are part of the group in power Dismantling Racism Institute
(white/Caucasian people with respect to people || program.(Source for 1ST
of color, men with respect to women, Part)Institute for Democratic
heterosexual with respect to homosexuals, Renewal and Project Change
adults with respect to children, and rich people Anti-Racism Initiative. A
with respect to poor people) often deny they Community Builder’s Tool
have privilege even when evidence of Kit. Claremont, CA:
differential benefit is obvious. See right Claremont Graduate

University. (Source for 2ND
Part)

Race A social construct that artificially divides Maurianne Adams, Lee Anne
people into distinct groups based on Bell, and Pat Griffin, editors.
characteristics such as physical appearance Teaching for Diversity and
(particularly color), ancestral heritage, cultural Social Justice: A Sourcebook.
affiliation, cultural history, ethnic classification, New York: Routledge.
and the social, economic, and political needs of
a soclety at a given period of time. Racial
categories subsume ethnic groups.

Identity An individual’s awareness and experience of Maurianne Adams, Lee Anne
being a member of a racial and ethnic group; Bell, and Pat Griffin, editors.
the racial and ethnic categories that an Teaching for Diversity and
individual chooses to describe him or herself Social Justice: A Sourcebook.
based on such factors as biological heritage, New York: Routledge.
physical appearance, cultural affiliation, early
socialization, and personal experience.

Right A resource or position that everyone has equal National Conference for

access or availability to regardless of their
social group memberships.

Community and Justice — St.
Louis Region — unpublished
handout used in the
Dismantling Racism Institute
program.

Social Power

Access to resources that enhance one’s chances
of getting what one needs or influencing others
in order to lead a safe, productive, fulfilling life.

Maurianne Adams, Lee Anne
Bell, and Pat Griffin, editors.
Teaching for Diversity and
Social Justice: A Sourcebook.
New York: Routledge.
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Structural
Racism

A structural racism analytical framework
identifies aspects of our history and culture that
have allowed the privilege associated with
‘whiteness” and the disadvantage of ‘color’ to
endure and adapt over time. It points out the
ways in which public policies and institutional
practices contribute to inequitable racial
outcomes. It lays out assumptions and
stereotypes that are embedded in our culture
that, in effect, legitimize racial disparities, and
it illluminates the ways in which progress
toward racial equity is undermined.

Karen Fulbright-Anderson,
Keith Lawrence, Stacey
Sutton, Gretchen Susi, and
Anne Kubisch, Structural
Racism and Youth
Development Issues,

Challenges, and Implications.

New York: The Aspen
Institute.

Tokenism

The act of placing a limited number of people
(pick one and only one) from a non-dominant
group for a prestigious position in order to
deflect criticism of oppression. Tokenism is a
form of co-optation. Sometimes it takes “the
best and brightest” of the most assimilated,
regards them with position and money (though
rarely genuine leadership and power), and then
uses them as a model of that is necessary to
succeed, even though there are often no more
openings for others who may follow their
model. Tokenism is a method of limiting
access that gives false hope to those left behind
and blames them for “not making it.” “If these
two or three black women can make it, then
what is wrong with

you that you can’t?”

Adapted from Suzanne
Pharr’s “Common Elements
of Oppression.”

White
Privilege

Is the unquestioned and unearned set of
advantages, entitlements benefits and choices
bestowed on people solely because they are
white. Generally white people who experience
such privilege do so without being conscious of
it.

Examples of privilege might be: “I can walk
around a department store without being
followed.” “I can come to meeting late and not
have, my lateness attributed to your race;”
“being able to drive a car in any neighborhood
without being perceived as being in the wrong
place or looking for trouble;” “I can turn on the
television or look to the front page and see
people of my ethnic and racial background
represented.” “I can take a job without having
co-workers suspect that I got it because of my
racial background.” I can send my 16-year old
out with his new driver’s license and not
having to give him a lesson how to respond if
police stop him.”

Peggy Mclntosh, “White

Privilege and Male Privilege:

A Personal Account of
Coming to See
Correspondences Through
Work in Women Studies.”
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White White Supremacy is a historically based, Elizabeth Martinez,”What is
Supremacy institutionally perpetuated system of White Supremacy?”
exploitation and oppression of continents,
nations, and peoples of color by white peoples
and nations of the European continent, for the
purpose of maintaining and defending a system
of wealth, power, and privilege.
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THE FOUR FACES OF RACISM

Constructed Racist Oppression

* is an historical construction and systemic (not just personal or individual)

* penetrates every aspect of our personal, institutional, and social life

* includes prejudice against people of color in attitudes, feelings, and behaviors

* includes exclusion, discrimination, suspicion, fear or hatred of people of color

* has personal, cultural, and institutional manifestations

= people of color seen only as a member of a group, not as an individuals with full personhood
= low expectations by white people for children and adults of color

= fewer options and choices open to people of color

Internalized Racist Oppression Experienced by People of Color

* infernalized negative messages

* |owered self-esteem, sense of inferiority, wrongness

» limited choices: " act in (white)' or 'act out(disrupt)

* limited imagination of possibility, expectations, potential (limited by oppression and prejudice)
= cycles through generations

6ranted White Privilege Experienced by White Peaple

= ‘“aninvisible, weightless knapsack of special provisions, maps, passports, code books, visas,
clothes, tools and blank checks” (Peggy McIntosh)

= options, possibilities, "the existence of abundant choice” (Joan Olsson)

= "“to be white in America is not to have to think about it" (Robert Terry)

= seen as an individual; what we do never reflects on the white race

= can judge racism from own worldview without penalty

= live in a world where personal worth, rightness, and personhood are continually validated

= although hurt by racism, can live just fine without ever having to deal with it

Internalized White Supremacy Experienced by White People

= my world view is the only world view

* the standards and norms I live by are the univeral standards and norms

* my achievements have to do with me, not with my membership in the white group

» assumption that who I am is OK, inflated sense of self, illusion of superiority (Kay Hagan)

* T have the right to be comfortable and if I am not comfortable, then someone else is to blame

* T can feel that I personally earned, through work and merit, any/all of my success

* equates individual acts of unfairness against white people with systemic racism against people
of color

= T have many choices, as I should; everyone else has those same choices

»= T am not respnsible for what happened before, nor do I have to know anything about it

Adapted from Joan Olsson, Cultural Bridges

DISMANTLING RACISM PROJECT 39 WESTERN STATES CENTER
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Gnonh americanS
W students of cooperation

What is White Supremacy?
Copyright Elizabeth Martinez, February 1998.

White Supremacy is a historically based, institutionally perpetuated system of
exploitation and oppression of continents, nations, and peoples of color by white peoples
and nations of the European continent, for the purpose of maintaining and defending a
system of wealth, power, and privilege.

L. What does it mean to say it is a system?

The most common mistake people make when they talk about racism is to think it is a
collection of prejudices and individual acts of discrimination. They do not see that it is a
system, a web of interlocking, reinforcing institutions: economic, military, legal,
educational, religious, and cultural. As a system, racism affects every aspect of life in a
country.

By not seeing that racism is systemic (part of a system), people often personalize or
individualize racist acts. For example, they will reduce racist police behavior to "a few
bad apples" who need to be removed, rather than seeing it exists in police departments
all over the country and is basic to the society. This mistake has real consequences:
refusing to see police brutality as part of a system, and that the system needs to be
changed, means that the brutality will continue.

The need to recognize racism as being systemic is one reason the term White
Supremacy has been more useful than the term racism. They refer to the same problem
but:

A. The purpose of racism is much clearer when we call it "white supremacy." Some
people think of racism as just a matter of prejudice.
"Supremacy" defines a power relationship.

B. Race is an unscientific term. Although racism is a social reality, it is based on a term
which has no biological or other scientific reality.

C. The term racism often leads to dead-end debates about whether a particular remark
or action by an individual white person was really racist or not. We will achieve a clearer
understanding of racism if we analyze how a certain action relates to the system of
White Supremacy.

D. The term White Supremacy gives white people a clear choice of supporting or
opposing a system, rather than getting bogged down in claims to be anti-racist (or not) in
their personal behavior.
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ll. What does it mean to say White Supremacy is historically based?

Every nation has a creation myth, or origin myth, which is the story people are taught of
how the nation came into being. Ours says the United States began with Columbus's
so-called "discovery" of America, continued with settlement by brave Pilgrims, won its
independence from England with the American Revolution, and then expanded
westward until it became the enormous, rich country you see today.

That is the origin myth. It omits three key facts about the birth and growth of the United
States as a nation. Those facts demonstrate that White Supremacy is fundamental to
the existence of this country.

A. The United States is a nation state created by military conquest in several stages.
The first stage was the European seizure of the lands inhabited by indigenous peoples,
which they called Turtle Island. Before the European invasion, there were between nine
and eighteen million indigenous people in North America. By the end of the Indian Wars,
there were about 250,000 in what is now called the United States, and about 123,000 in
what is now Canada (source of these population figures from the book The State of
Native America ed. by M. Annette Jaimes, South End Press, 1992). That process must
be called genocide, and it created the land base of this country. The elimination of
indigenous peoples and seizure of their land was the first condition for its existence.

B. The United States could not have developed economically as a nation without
enslaved African labor. When agriculture and industry began to grow in the colonial
period, a tremendous labor shortage existed.

Not enough white workers came from Europe and the European invaders could not put
indigenous peoples to work in sufficient numbers. It was enslaved Africans who
provided the labor force that made the growth of the United States possible.

That growth peaked from about 1800 to 1860, the period called the Market Revolution.
During this period, the United States changed from being an agricultural/commercial
economy to an industrial corporate economy. The development of banks, expansion of
the credit system, protective tariffs, and new transportation systems all helped make this
possible. But the key to the Market Revolution was the export of cotton, and this was
made possible by slave labor.

C. The third major piece in the true story of the formation of the United States as a
nation was the take-over of half of Mexico by war-- today's Southwest. This enabled the
U.S. to expand to the Pacific, and thus open up huge trade with Asia -- markets for
export, goods to import and sell in the U.S. It also opened to the U.S. vast mineral
wealth in Arizona, agricultural wealth in California, and vast new sources of cheap labor
to build railroads and develop the economy.

The United States had already taken over the part of Mexico we call Texas in 1836, then
made it a state in 1845. The following year, it invaded Mexico and seized its territory
under the 1848 Treaty of Guadalupe Hidalgo. A few years later, in 1853, the U.S.
acquired a final chunk of Arizona from Mexico by threatening to renew the war. This
completed the territorial boundaries of what is now the United States.
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Those were the three foundation stones of the United States as a nation. One more key
step was taken in 1898, with the takeover of the Philippines, Puerto Rico, Guam and
Cuba by means of the Spanish-American War. Since then, all but Cuba have remained
U.S. colonies or neo-colonies, providing new sources of wealth and military power for the
United States. The 1898 take-over completed the phase of direct conquest and
colonization, which had begun with the murderous theft of Native American lands five
centuries before.

Many people in the United States hate to recognize these truths. They prefer the
established origin myth. They could be called the Premise Keepers.

lll. What does it mean to say that White Supremacy is a system of exploitation?

The roots of U.S. racism or White Supremacy lie in establishing economic exploitation by
the theft of resources and human labor, then justifying that exploitation by
institutionalizing the inferiority of its victims. The first application of White Supremacy or
racism by the EuroAmericans who control U.S. society was against indigenous peoples.
Then came Blacks, originally as slaves and later as exploited waged labor. They were
followed by Mexicans, who lost their means of survival when they lost their land
holdings, and also became wage-slaves. Mexican labor built the Southwest, along with
Chinese, Filipino, Japanese and other workers.

In short, White Supremacy and economic power were born together. The United States
is the first nation in the world to be born racist (South Africa came later) and also the first
to be born capitalist. That is not a coincidence. In this country, as history shows,
capitalism and racism go hand in hand.

IV. Origins of Whiteness and White Supremacy as Concepts

The first European settlers called themselves English, Irish, German, French, Dutch, etc.
-- not white. Over half of those who came in the early colonial period were servants. By
1760 the population reached about two million, of whom 400,000 were enslaved
Africans. An elite of planters developed in the southern colonies. In Virginia, for
example, 50 rich white families held the reins of power but were vastly outnumbered by
non-whites. In the Carolinas, 25,000 whites faced 40,000 Black slaves and 60,000
indigenous peoples in the area. Class lines hardened as the distinction between rich
and poor became sharper. The problem of control loomed large and fear of revolt from
below grew.

There had been slave revolts from the beginning but elite whites feared even more that
discontented whites -- servants, tenant farmers, the urban poor, the property-less,
soldiers and sailors -- would join Black slaves to overthrow the existing order. As early
as 1663, indentured white servants and Black slaves in Virginia had formed a conspiracy
to rebel and gain their freedom. In 1676 came Bacon's Rebellion by white frontiersmen
and servants alongside Black slaves. The rebellion shook up Virginia's planter elite.
Many other rebellions followed, from South Carolina to New York. The main fear of elite
whites everywhere was a class fear.

Their solution: divide and control. Certain privileges were given to white indentured
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servants. They were allowed to join militias, carry guns, acquire land, and have other
legal rights not allowed to slaves. With these privileges they were legally declared white
on the basis of skin color and continental origin. That made them "superior" to Blacks
(and Indians). Thus whiteness was born as a racist concept to prevent lower-class
whites from joining people of color, especially Blacks, against their class enemies. The
concept of whiteness became a source of unity and strength for the vastly outnumbered
Euroamericans --as in South Africa, another settler nation. Today, unity across color
lines remains the biggest threat in the eyes of a white ruling class.

In the mid-1800s, new historical developments served to strengthen the concept of
whiteness and insitutionalize White Supremacy. The doctrine of Manifest Destiny, born
at a time of aggressive western expansion, said that the United States was destined by
God to take over other peoples and lands. The term was first used in 1845 by the editor
of a popular journal, who affirmed "the right of our manifest destiny to overspread and to
possess the whole continent which providence has given us for the development of the
great experiment of liberty and federated self-government."

Since the time of Jefferson, the United States had had its eye on expanding to the
Pacific Ocean and establishing trade with Asia. Others in the ruling class came to want
more slave states, for reasons of political power, and this also required westward
expansion. Both goals pointed to taking over part of Mexico. The first step was Texas,
which was acquired for the United States by filling the territory with Anglos who then
declared a revolution from Mexico in 1836. After failing to purchase more Mexican
territory, President James Polk created a pretext for starting a war with the declared goal
of expansion. The notoriously brutal, two-year war was justified in the name of Manifest
Destiny.

Manifest Destiny is a profoundly racist concept. For example, a major force of
opposition to gobbling up Mexico at the time came from politicians saying "the degraded
Mexican-Spanish" were unfit to become part of the United States; they were "a wretched
people . . . mongrels." In a similar way, some influential whites who opposed slavery in
those years said Blacks should be removed from U.S. soil, to avoid "contamination" by
an inferior people (source of all this information is the book by Anders Stephanson, Hill &
Wang, 1995).

Earlier, Native Americans had been the target of white supremacist beliefs which not
only said they were dirty, heathen "savages," but fundamentally inferior in their values.
For example, they did not see land as profitable real estate but as Our Mother.

The doctrine of Manifest Destiny facilitated the geographic extension and economic
development of the United States while confirming racist policies and practices. It
established White Supremacy more firmly than ever as central to the U.S. definition of
itself. The arrogance of asserting that God gave white people (primarily men) the right to
dominate everything around them still haunts our society and sustains its racist
oppression.
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LADDER OF EMPOWERMENT — PEOPLE OF COLOR

changework - 1705 Wallace Street, Durham NC 27707, 919.490.4448
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down Community of Resistance
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Not white mpow
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Internalized Racist Oppression
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THE LADDER OF EMPOWERMENT

The Ladder of Empowerment is designed to highlight the impact of internalized
racism on people of color while outlining an approach to empowerment.
Empowerment is not a state but a process. It isa journey that all people of color
must take in order to heal and protect ourselves from the devastating impact of
racism.

The Ladder of Empowerment takes us through various stages in both identity
development and the process of empowerment. It is important to remember that
all of these stages exist at the same time in all people of color. Critical questions
for us to ask are which stage currently dominates our life and in what direction are
we heading. The racist system is always pushing us to stay in the lower stages.

Our job is to find ways to work with the people around us to help ourselves and
others move through the process and become more empowered.

Stages Of Development

1. Not White

The empowerment process begins when a person of color realizes that they are not
white. This usually happens when that person is a child or has just moved to the
U.S.. We begin to understand that we are part of a group and not considered white.
It is in this stage that we realize that all of the racist stereotypes, images, and
prejudices that we are hearing and have heard are about us.

This realization can cause a psychological crisis in people of color. The crisis can
take the following forms:

* People of color decide to try to become white. Changing one's physical features
to look white is a way to deny that they are not white.

» People try to be as good as whites. This person uses whites as a model of
humanity. So whatever whites have, they must have. Whatever whites do, they
must do.

» This stage can cause depression and confusion.

» Some people of color get angry or mad at the realization of racism and that
they are not white. This anger can help catapult people to the next stage.

DISMANTLING RACISM PROJECT 45 WESTERN STATES CENTER
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2. Rage/Depression

Rage is the stage where people of color are often consumed by anger at white
people for their racism. Rage is a reaction to the brutal oppression people of color
have endured for hundreds of years. Rage can take the form of people of color
attacking whites or other antagonistic behavior. Some people of color actually
think that rage is empowerment. Buft in reality, it is the opposite. Rage isn't
empowerment because it usually is not driven by the desire to strategically and
constructively dismantle racism. Rage is reactionary.

The other side of this stage can often be depression. People of color can react to
the realization of the previous stage by being overwhelmed with the immensity of
the oppression they will have to endure. Depression can also be the result of
identity conflict.

3. Exclusion and Immersion

In this stage, people of color use our rage productively by directing it to
temporarily exclude whites from our social lives and immerse ourselves in our
culture. This is a necessary stage of development for people of color. Exclusion
gives us time and space to deal with our problems. Immersion can be healing time
when we learn about the culture that was taken away from us. Some people of
color mistake excluding whites from our circle or immersing ourselves in our
culture as empowerment. We think that by only having "us” around we have
reached our ultimate goal. Some of these people remain in this stage for years.
For other people of color, this exclusion and immersion can push them to the next
stage. We want to learn more about ourselves, our people and our history.

4. Self Awareness & Investigation

In the previous stage, people of color begin to develop an awareness of ourselves,
our culture, and our history. In this stage awareness is not enough; we want a
much deeper level of knowledge. We need to understand our place in history and in
the world. It is particularly useful and important to investigate and study the
history and culture of other people of color and that of white people. This gives us
a better perspective about ourselves, and helps us prevent the wedges that racism
so often constructs between groups in order to divide and conquer us.
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5. Challenging

With all the knowledge and awareness that we have gained through this process,
now it is fime for action. We need to work with other people of color and whites
and learn how to challenge each other and to be challenged. One of the impacts of
internalized racism is that it makes challenging racism difficult. Part of our
empowerment is learning to resist and challenge despite the internal and external
barriers. If we can not do this, we could fall backward into one of the previous
stages like rage or exclusion.

6. Collective Action

It is not enough to challenge racist moments individually, although that is
incredibly important. Here we work together to build an organization or institution.
The process of empowerment becomes a collective process. People of color must
be working with other people of color and white allies to stay truly empowered. The
goal is to be a part of a community of resistance.

7. Community of Resistance

A Community of Resistance is

* Organizing for collective Power to work for social justice and transformation.

» Building a community that can heal the remnants of racism and internalized
racist oppression.

* Building a community or organization that can help members learn to think
critically about the community, country and world.

» Developing a culture and specific projects that promote leadership
development to help people of color realize their potential.

» People of color can never truly be empowered until we develop formal and
informal systems of accountability with our community. We must be able to
hold each other responsible for our actions lovingly and effectively.
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BEYOND BLACK ONLY

BONDING BEYOND RACE

African Americans have been at the forefront of the
struggle to end racism and white supremacy in the
United States since individual free black immigrants and
the larger body of enslaved blacks first landed here. Even
though much of that struggle has been directly concerned
with the plight of black people, all the gains received from
civil rights work have had tremendous positive impact on the

social status of all non-white groups in this country. Bonding -

between enslaved Africans, free Africans, and Native Ameri-
cans is well documented. Freedom fighters from all groups
(and certainly there were many traitors in all three groups
who were co-opted by rewards given by the white power
structure) understood the importance of solidarity—of strug-
gling against the common enemy, white supremacy. The
enemy was not white people. It was white supremacy.
Organic freedom fighters, both Native and African Ameri-
can, had no difficulty building coalitions with those white
folks who wanted to work for the freedom of everyone.

Those early models of coalition building in the interest of
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dismantling white supremacy are often forgotten. Much has
happened to obscure that history. The construction of reser-
vations (many of which were and are located in areas where
there are not large populations of black people) isolated com-
munities of Native Americans from black liberation struggle.
And as time passed both groups began to view one another
through Eurocentric stereotypes, internalizing white racist as-
sumptions about the other. Those early coalitions were not
maintained. Indeed the bonds between African Americans
struggling to resist racist domination, and all other people of
color in this society who suffer from the same system, continue
to be fragile, even as we all remain united by ties, however
frayed and weakened, forged in shared anti-racist struggle.
Collectively, within the United States people of color
strengthen our capacity to resist white supremacy when we
build coalitions. Since white supremacy emerged here within
the context of colonization, the conquering and conquest of
Native Americans, early on it was obvious that Native and
African Americans could best preserve their cultures by re-
sisting from a standpoint of political solidarity. The concrete
practice of solidarity between the two groups has been eroded
by the divide-and-conquer tactics of racist white power and
by the complicity of both groups. Native American artist and
activist of the Cherokee people Jimmie Durham, in his collec-
tion of essays A Certain Lack of Coherence, talks about the
sixties as a time when folks tried to regenerate that spirit of
coalition: “In the 1960s and "70s American Indian, African-
American and Puerto Rican activists said, as loudly as they
could, “This country is founded on the genocide of one people
and the enslavement of another.” This statement, hardly argu-
able, was not much taken up by white activists.” As time
passed, it was rarely taken up by anyone. Instead the fear that
one’s specific group might receive more attention has led to
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greater nationalism, the showing of concern for one’s racial or
ethnic plight without linking that concemn to the plight of
other non-white groups and their struggles for liberation,
Bonds of sclidarity between people of color are continu-
ously ruptured by our complicity with white racism. Similarly,
white immigrants to the United States, both past and present,
establish their right to citizenship within white supremacist
society by asserting it in daily life through acts of discrimina-
tion and assault that register their contempt for and disregard
of black people and darker-skinned immigrants. Concur-
rently, darker-skinned immigrants mimic this racist behavior
in their interactions with black folks. In her editorial “On
the Backs of Blacks” published in a recent special issue of
Time magazine Toni Morrison discusses the way white su-

premacy is reinscribed again and again as immigrants seek
assimilation into this society:

All immigrants fight for jobs and space, and who is there
to fight but those who have both? As in the fishing
ground struggle between Texas and Vietnamese shrimpers,
they displace what and whom they can.... In race talk
the move into mainstream America always means buying
into the notion of American blacks as the real aliens. What-
ever the ethnicity or nationality of the immigrant, his nem-
esis is understood to be African-American. . . . So addictive
is this ploy that the fact of blackness has been abandoned
for the theory of blackness. It doesn’t matter anymore
what shade the newcomer’s skin is, A hostile posture
toward resident blacks must be struck at the Americaniz-
ing door before it will open. . ..

Often people of color, both those who are citizens and those
who are recent immigrants, hold black people responsible for
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the hostility they encounter from whites. It is as though they
see blacks as acting in a manner that makes things hard for
everybody else. This type of scapegoating is the mark of the
colonized sensibility which always blames those victimized
rather than targeting structures of domination.

Just as many white Americans deny both the prevalence
of racism in the United States and the role they play in
perpetuating and maintaining white supremacy, non-white,
non-black groups, Native, Asian, Hispanic Americans, all
deny their investment in anti-black sentiment even as they
consistently seek to distance themselves from blackness so
that they will not be seen as residing at the bottom of this
society’s totem pole, in the category reserved for the most
despised group. Such jockeying for white approval and re-
ward obscures the way. allegiance to the existing social struc-

_ ture undermines the social welfare of all people of color.

White supremacist power is always weakened when people
of color bond across differences of culture, ethnicity, and
race. It is always strengthened when we act as though there
is no continuity and overlap in the patterns of exploitation
and oppression that affect all our lives.

To ensure that political bonding to challenge and change
white supremacy will not be cultivated among diverse groups

- of people of color, white ruling groups pit us against one

another in a no-win game of “who will get the prize for
model minority today.” They compare and contrast, affix la-
bels like “model minority,” define boundaries, and we fall
into line. Those rewards coupled with internalized racist as-
sumptions lead non-black people of color to deny the way
racism victimizes them even as they actively work to disasso-
ciate themselves from black people. This will to disassociate
is a gesture of racism.

Even though progressive people of color consistently cri-
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tique these standpoints, we have yet to build a contemporary
mass movement to challenge white supremacy that would
draw us together. Without an organized collective struggle
that consistently reminds us of our common concerns, people
of color forget. Sadly, forgetting common concerns sets the
stage for competing concerns. Working within the system of
white supremacy, non-black people of color often feel as
though they must compete with black folks to receive white
attention. Some are even angry at what they wrongly perceive
as a greater concern on the part of the dominant culture for
the pain of black people. Rather than seeing the attention

 black people receive as linked to the gravity of our situation

and the intensity of our resistance, they want to make it a
sign of white generosity and concern. Such thinking is ab-
surd. If white folks were genuinely concerned about black
pain, they would challenge racism, not turn the spotlight on
our collective pain in ways that further suggest that we are
inferior. Andrew Hacker makes it clear in Two Nations that
the vast majority of white Americans believe that “members
of the black race represent an inferior strain of the human
species.” He adds: “In this view, Africans—and Americans
who trace their origins to that continent—are seen as lan-
guishing at a lower evolutionary level than members of other
races.” Non-black people of color often do not approach
white attention to black issues by critically interrogating how
those issues are presented and whose interests these repre-
sentations ultimately serve. Rather than engaging in a compe-
tition that sees blacks as winning more goodies from the
white system than other groups, non-black people of color
who identify with black resistance struggle recognize the dan-
ger of such thinking and repudiate it. They are politically
astute enough to challenge a rhetoric of resistance that is
based on competition rather than a capacity on the part of

BEYOND BLACK ONLY | 201

non-black groups to identify with whatever progress blacks
make as being a positive sign for everyone. Until non-black
people of color define their citizenship via commitment to a
democratic vision of racial justice rather than investing in the
dehumanization and oppression of black people, they will
always act as mediators, keeping black people in check for
the ruling white majority. Until racist anti-black sentiments
are let go by other people of color, no transformation of
white supremacy will take place. Concurrently, when black
people have internalized white supremacist attitudes and val-
ues, revealing the same prejudicial feelings towards non-
black people of color, especially immigrants, and complain
that these groups are receiving too much attention, they
undermine freedom struggle. When this happens people
of color are all acting in complicity with existing exploit-
ative and oppressive structures.

As more people of color raise our consciousnesses and
refuse to be pitted against one another, the forces of neo-
colonial white supremacist domination must work harder to
divide and conquer. The most recent effort to undermine
progressive bonding between people of color is the institu-
tionalization of “multiculturalism.” Positively, multicultur-
alism is presented as a corrective to a Eurocentric vision
of model citizenship wherein white middle-class ideals are
presented as the norm. Yet this positive intervention is then
undermined by visions of multiculturalism that suggest every-
one should live with and identify with their own self-
contained cultural group. If white supremacist capitalist
patriarchy is unchanged then multiculturalism within that
context can only become a breeding ground for narrow na-
tionalism, fundamentalism, identity politics, and cultural, ra-
cial, and ethnic separatism. Each separate group will then
feel that it must protect its own interests by keeping outsid-
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ers at bay, for the group will always appear vulnerable, its
power and identity sustained by exclusivity. When people of
color think this way, white supremacy remains intact. For
even though demographics in the United States would sug-
gest that in the future the nation will be more populated by
people of color, and whites will no longer be the majority
group, numerical presence will in no way alter white suprem-

acy if there is no collective organizing, no efforts to build

coalitions that cross boundaries. Already, the white Christian
Right is targeting large populations of people of color to
ensure that the fundamentalist values they want this nation
to uphold and represent will determine the attitudes and

values of these groups. The role Eurocentric Christianity has -

played in teaching non-white folks Western metaphysical du-
alism, the ideology that undergirds binary notions of supe-

rior/inferior, good/bad, white/black, cannot be ignored. While

progressive organizations are having difficulty reaching wider
audiences, the white-dominated Christian Right organizes
outreach programs that acknowledge diversity and have con-
siderable influence. Just as the white-dominated Christian
church in the United States once relied on biblical references
to justify racist domination and discrimination, it now deploys
a rhetoric of multiculturalism to invite non-white people to
believe that racism can be overcome through a shared funda-
mentalist encounter. Every contemporary fundamentalist
white male—dominated religious cult in the United States has

a diverse congregation. People of color have flocked to these

organizations because they have felt them to be places where
racism does not exist, where they are not judged on the basis
of skin color. While the white-dominated mass media focus

critical attention on black religious fundamentalist groups like

the Nation of Islam, and in particular Louis Farrakhan, little
critique is made of white Christian fundamentalist outreach to
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black people and other people of color. Black Yslamic funda-

mentalism shares with the white Christian Right support for

- coercive hierarchy, fascism, and a belief that some groups are

inferior and others superior, along with a host of other similari-
ties. Irrespective of the standpoint, religious ﬁmdamenta]jsm
brainwashes individuals to not think critically or see radical po-
liticization as a means of transforming their lives. When people
of color immerse themselves in religious fundamentalism, no
meaningful challenge and critique of white supremacy can sur-

* face. Participation in a radical multiculturalism in any form is
~ discouraged by religious fundamentalism.

Progressive multiculturalism that encourages and promotes

" coalition building between people of color threatens to dis-

rupt white supremacist organization of us all into competing
camps. However, this vision of multiculturalism is continually

" undermined by greed, one group wanting rewards for itself

even at the expense of other groups. It is this perversion of
solidarity the authors of Night Vision address when they
assert: “While there are different nationalities, races and gen-
ders in the U.S., the supposedly different cultures in multi-
culturalism don’t like to admit what they have in common,
the glue of it all—parasitism. Right now, there’s both anger
among the oppressed and a milling around, edging up to the
next step but uncertain what it is fully about, what it means.
The key is the common need to break with parasitism.” A
progressive politics of solidarity that embraces both a broad-
based identity politics which acknowledges specific cultural
and ethnic legacies, histories, etc. as it simultaneously pro-
motes a recognition of overlapping cultural traditions and
values as well as an inclusive understanding of what is gained
when people of color unite to resist white supremacy is the
only way to ensure that multicultural democracy will become

a reality.




DISMANTLING RACISM

WHITE PEOPLE'S RESISTANCE

RESOURCE BOOK

The following three pages are adapted from Paul Kivel's Uprooting Racism, 1996, pp.
40-46. We've noted original authors when Kivel utilized other's work.

Tactics of Resistance

Tactic What it is What is sounds like
Denial of existence of Discrimination is a thing of the past.
. oppression; denial of It's a level playing field.
Denial Qs , , , :
responsibility for it It's not my fault; I'm not responsible
: Racism isn't a big problem anymore
Minimization | ' \¥ing down the damage | 1ot that bad
Justifying the oppression, | Look at the way they act.
Blame blaming the victims of If they weren't so angry. ..

oppression for it

Women are too emotional

Lack of Intent

Claims the damage is
unintential

I didn't mean it like that.
It was only a joke.

It's over now

The oppression happened
in the past and is no longer
an issue

Slavery was over a long time ago.
Feminism has gone too far.

Competing
victimization

Claiming that targets of
oppression have so much
power that society is
threatened.

Women really have all the power.
We just want our rights too.
They're taking away our jobs.
White people are under attack.
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DISMANTLING RACISM RESOURCE BOOK

Sources of Resistance
( adapted from Arnold, Burke, James, Martin, and Thomas Educating for a Change, 1991, p. 134)

Our identity and relation to power: we may feel guilt or anxiety for being
a white person when racism is the issue or a man when sexism is the issue. We may
be afraid to speak out because we'll be seen as a troublemeaker and become
isolated from the dominant group.

Our discomfort with the content and the perspective: the implications
of what we're learning may be very threatening to us if we are white.

Our discomfort with the process: those of us used to doing things a certain
way may get impatient or frustrated when the process is unfamiliar, slow, or
confusing. We may assume that the way we respond to the process is the way
everyone responds to the process, whether or not that is true. Some of us feel we
have a 'right’ to be included, while others never expect to be fully included.

Our fear about losing: taking in and/or acting on the information presented
may mean loss - of family, or friends, or a job. A white person who opens up to how
racism is playing out in their family or community may risk losing important
relationships if they decided to speak or act.

Our fear of critical thinking: many of us tend to hear critical thinking as
criticism. For example, the suggestion that we could do better on race issues in
our organizations is heard as criticism that we're doing a bad job. This can be
particularily difficult when we have a lot of personal investment in the organization
or community.
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* Anti-Racism for Global Justice, a cws project:
‘Definitions from White Privilege Puzzle’

Universalizing White Experience

When "white" is presented as standard/normal/good, people with white privilege
internalize this superiority and sense of being "normal," viewing the world through that
lens. Images of leadership, beauty, "average Americans” in institutions like schools, the
media and popular culture; presentations of history that foreground white figures and
their influence; and other ways in which whiteness is made central lead to an
institutionalized standard of experience. This phenomenon is often invisible to those who
experience and benefit from it, just as the internalizing of superiority is often
unconscious. For white activists, this demands fighting against the indoctrination that
"my ways of organizing and protesting are the right/best/only ways."

Deracialization

Deracialization is to remove an issue from its context, treating it in a way that does not
recognize the impact of racism or that reduces the priority of directly challenging those
impacts. Deracializing an issue restricts the self-determination of the people who are
most impacted by that issue to be defining their own struggle. In a white supremacist
society, all issues intersect with racism; the privilege to reframe an issue without
understanding the impact of race is not available to those directly affected.

Blinded by the White

Reinforced by deracialized politics, this is a blindness of white activists to seeing and
understanding resistance coming from communities of color. 500+ years of liberation
struggles on this continent have been led by people of color, from colonization on
through today. The backwards idea of "recruiting" people of color into "the" movement,
defined as white radical struggle, ignores this historical and contemporary reality.
Instead of "recruiting" people of color into majority white organizations in an attempt to
"diversify", white social justice activists can focus on participating in anti-racist struggle.

Contradictory Resistance

Non-ruling class white people are caught in the intersection of experiencing privilege and
also oppression, and so their resistance often expresses this contradiction: protesting that
which oppresses while fighting to maintain privilege. Along racial lines, this often has
manifested as white activists sacrificing long-term strength and the goals of activists of
color, in order to win short-term gains for their own agenda. The resulting dynamic has
historically shattered the potential of various multiracial movements which were making
real progress toward radical social change.

These definitions are used by Anti-Racism for Global Justice, a project of the
Challenging White Supremacy Workshops.

48



DISMANTLING RACISM RESOURCE BOOK

CHARACTERISTICS OF ANTI-RACIST WHITE ALLIES

Attitudes and Behaviors

Adapted from 10 attitudes and behaviors which help us become Strong Anti-Racist Allies, developed
by Grassroots Leadership’s Barriers and Bridges Program

All white people are racist. I am a racist.

I will never know what it is like to be a person of color in this country. While it is
important to build empathy, I need to acknowledge that I cannot know what it is
really like.

I expect to be uncomfortable as a white anti-racist ally. Discomfort offers an
opportunity for reflection and deeper understanding, which leads to change, which
can be scary, but necessary and fulfilling. Because white supremacist culture allows
white people to remain comfortable, I will need to actively seek situations that will
provide me the opportunity to change and grow.

I can love myself even though I am racist because I have made a commitment to
fight my own racism and racism in the larger society. I expect to make mistakes,
learn from them, and am compassionate to myself and others as I make this
journey.

Despite my best intentions I will still act out racism and people of color may have
reason to be angry with me. I will not die from anger or criticism; in fact I will grow
and become stronger.

When people of color criticize what I say or do, I will accept it as useful information
to help me in my learning without always having to explain to them why I said what
I said or did what I did. I realize that sometimes my explanations leave the
impression that the criticism is not heard and blocks further communication. I
always keep the right to act on the criticism in whatever way seems most
appropriate once I have had time to reflect.

I do not expect or want to be ‘absolved’ for my racism by people of color. I am
centered in my own commitment to fight racism, without needing that commitment
to be acknowledged by others.

I am always open to questioning my assumptions, even when I act on them because
I must act. I realize that I will always have more to learn about how my
commitment to fighting racism can be more effective.

I am part of an active anti-racist, freedom movement which began long before I
came and will carry on long after I am gone. I am proud to contribute to that
movement and to be building a support community of white anti-racist allies.
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Words of Wisdom

| Walk in the History of My People
In the scars of my knees you can see
children torn from their families
bludgeoned into government schools
you can see through the pins in my bones
that we are prisoners of a long war
My knee is so badly wounded no one will look at it
The pus of the past oozes from every pore
This infection has gone on for at least 300 years
Our sacred beliefs have been made into pencils
names of cities gas stations
My knee is wounded so badly that | limp constantly
Anger is my crutch I hold myself upright with it
My knee is wounded
See
How | Am Still Walking

-- Chrystos

Borrowed from the Dismantling Racism Resource Book, Western States Center,

2003.

Most people get involved as a result of being hailed by a visible political movement...If
there had been no movements to hail me, | have no idea what | would have done or
would be doing today. If you are one of those organizers capable of pioneering
initiatives, and we need such organizers in women of color movements today, and you
want to activate youth, make sure you combine the political content with forms and

styles of presentation that can dramatically hail young women and men.
--Angela Davis, “Coalition Building Among People of Color”

In every age, no matter how cruel the oppression carried on by those in power, there
have been those who struggled for a different world. | believe this is the genius of
humankind, the thing that makes us half divine: the fact that some human beings

can envision a world that has never existed.
-Anne Braden, anti-racist activist

What whites have rarely had to think about—because being the dominant group, we
are so used to having our will done, with a little effort at least—is that maybe the
point is not victory, however much we all wish to see justice attained and injustice
routed. Maybe our redemption comes from the struggle itself. Maybe it is in the
effort, the striving for equality and freedom that we become human.

— Tim Wise (White Like Me: Reflections on Race from a Privileged Son)
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